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"The teacher is the most important element in any 
educational programme. It is the teacher who is mainly 
responsible for implementation of the educational process at 
any stage. No amount of investment in improving the physical 
and educational facilities can improve education unless there 
are adequate number of well qualified teachers who can and 
willingly implement the educational process in such a way that 


it brings about the desired educational development of the 
students. It is, therefore, important that the teacher is well 
prepared to do his/her work efficiently and effectively. The 
quality of teacher depends, to a large extent, on the quality of 
teacher education received by him/her". 


Quality Concerns in Secondary Teacher Education, 
NCTE, 1998 


FOREWORD 


The broad components of the B.Ed., a pre-service professional 
programme of one year duration, comprise theoretical concepts, school 
experience and participation in co-curricular activities. As a step towards 
effective transaction of the whole gamut of the programmes, a suggested 
calendar of activities has been prepared to provide at least 150 instructional 
days and 30 days for practice teaching to realise the curriculum objectives. 
It is addressed to ensuring adequate time-budgeting for making admissions 
to the course, orientation of the students to the institution, teaching of 
courses, preparation for internship, actual school experience, co-curricular 
activities, community work and periodic assessments. 


A team consisting of Professor O.S. Dewal (Convener), Professor М.Р, 
Sharma and Dr. Shoeb Abdullah prepared the initial draft calendar, which 
was deliberated and given shape in a series of regional workshops and 
seminars, in different parts of the country, attended by several experts 
and Deans, Faculties of Education of the Universities. 1 am thankful to 
Professor R.S. Khan for co-ordinating the activities of the project, to all 
members of the project team and experts who provided their valuable 
inputs at various stages of development of the calendar. 


It is expected that the spirit of this academic calendar will be adhered 
to by all teacher education institutions in the country and its adoption/ 
adaptation will be found useful by them in monitoring effective transaction 
of the essential activities of the course and fulfilment of its objectives. 


ћ N. МА о 


New Delhi, PROF. A. N. MAHESHWARI 
August 12, 2002 Chairperson, NCTE 
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RATIONALE 


A. Introduction 


The National Council for Teacher Education (NCTE) is a statutory body 
set up by an Act of Parliament to ensure planned and co-ordinated 
development of teacher education throughout the country. In exercise of 
this mandate, it has laid down norms and standards for offering various 
teacher education programmes. Apart from the norms for infrastructural 
and related facilities, it has prescribed a minimum of 180 working days for 
the conduct of the B.Ed. programme of one academic year duration. 


The quality of pre-service teacher education programme depends on 
the quality and relevance of the curriculum and the innovations tried in its 
transaction. Successful conduct of pre-service programmes depends upon 
many factors such as availability of the infrastructural facilities, competence 
and commitment of the faculty, work climate, institutional ethics, leadership 
and management style. For launching a successful educational endeavour, 
one of the requirements is that an institution should have a blue-print, 
that is, a chart of programmes and activities to be organized during the 
academic session. In this context, it became imperative for the NCTE to 
develop a model Calendar of Activities that would serve as an operational 
framework for all teacher education institutions running the B.Ed. 
programme of one-year duration. Besides, the Calendar can be consulted 
as a ready-reckoner by the teacher educators as well as the student teachers 
to have an idea of the whole gamut of activities that will be conducted in 
their institute during the academic session. 


The Calendar of Activities is only a road-map. By referring to this 
road-map, the heads of the institutions would be able to schedule their 
course activities and ensure that these are executed with a focus on striving 
for excellence and are used for building a responsive teacher education 
system based on competence, commitment and performance. 


В. Objectives 


The objectives of secondary teacher education enunciated by the NCTE 
in its “Curriculum Framework for Quality Education" (1998) are to: 

• Enable the prospective teachers to understand the nature, purpose 
and philosophy of secondary education; 

• Develop among teachers an understanding of the psychology of their 
pupils; 

+ Enable them to understand the process of socialisation; 

+ Equip them to acquire competencies relevant to stage-specific 
pedagogy, curriculum development, its transaction and evaluation; 

+ Enable them to make pedagogical analysis of the subject they are to 
teach at the secondary stage; 

• Develop skills of guidance and counselling; 

• Enable them to foster creative thinking among pupils for 
reconstruction of knowledge; 

• Acquaint them with factors and forces affecting educational system 
and classroom situation; 

+ Acquaint them with educational needs for special groups of pupils; 

+ Enable them to utilise community resources as educational inputs; 

+ Develop communication skills and use modern information technology 
for school purposes; 

+ Develop aesthetic sensibilities; and 

• Acquaint them with research in education, including action research. 


The critical input in the realization of the above objectives of the 
secondary teacher education course will be the quality, professional 
competence and commitment of the teacher education to the profession. 
The scope and content of the curriculum and its effective transaction will 
achieve optimum results. As efficient , committed and well-informed teachers 
play a vital role in improving the education system, the teacher education 
has to respond by preparing efficient teachers who are willing to assume 
the responsibility of change agents. The teacher education institutions will 
be able to achieve the professional objectives if course activities are planned 
and organised at appropriate times during the course by involving both the 
classroom and the community. Therefore, a proper sequencing of activities 
will play an essential role in effective transaction of the teacher education 
programme. This Calendar presents one possible sequence of activities in 


the sections that follow. Other alternative patterns also can be thought of 
on similar lines. 


С; Areas of Focus 


The need for raising the quality of secondary teacher education 
programme has been emphasized by various Education Commissions. It 
was highlighted, particularly in the National Policy on Education (NPE) 
(1986/1992). For bringing qualitative improvement in the secondary teacher 
education programme, attention needs to be given to the following aspects: 


1. Practice Teaching 


In order to prepare an effective teacher, adequate emphasis should 
be given to practice teaching and its allied activities. It is alleged 
that the present teacher education programmes lay over-emphasis 
on the theory component of the course at the expense of the 
development of the teaching and the organisational skills. 


2. Experience of Working in Schools 


Internship programme ог block practice teaching, where student 
teachers are given an opportunity to function as full-fledged school 
teachers under the guidance of their college supervisors and the 
co-operating school teachers, needs to be adequately provided for. 
The experience of working in a school is valuable and should form 
an essential component of teacher preparation. 


3. Exposure to Effective Teaching 


Student teachers should be exposed to effective teaching through 
different methods and techniques by their teachers, who should 
demonstrate a variety of practices related to good teaching. It is well 
established that co-operation of the practicing school teachers, of 
proven merit, in the programme helps in improving the quality of 
the B.Ed. course. 


4, Co-curricular Activities 


For all-round development of children’s personality, co-curricular 
activities (CCAs) are organised by the teachers in their schools. 
Teacher education institutions should, therefore, plan a variety of 
co-curricular activities throughout the session, with the objective of 
developing capability in the student teachers to organize similar 
programmes by themselves. 


Working with the Community 


School and the community are inter-related. Therefore, student 
teachers should be provided with an experience of working with the 
community. 


Continuous and Comprehensive Evaluation 


Though the teacher education institutions profess that evaluation 
should be made comprehensive and continuous, their schedule of 
activities hardly reflects it. The fact remains that in most of the 
teacher education institutions, evaluation of the students is done 
on the basis of a single examination conducted at the end of the 
course and, that too, by covering mainly cognitive aspects and 
ignoring assessment of affective aspects of the student teachers’ 
personality. Even under cognitive aspects, the higher order objectives 
and abilities are seldom assessed. Valuation of the assignments 
and that of the practical work of the student teachers should be 
made the principal instrument of evaluation of their performance. 


Scheduling Activities for the B.Ed. Programme 


An appropriate scheduling of the components of the curriculum 


and its activities during the span of 33 weeks (i.e. 180 working days) should 
be the first task of the affiliating university. It will then be able to monitor 
that its institutions offer the programme effectively and that the norms 
and standards laid down by the NCTE are observed. It is hoped that the 
teacher education institutions by adoption/adaptation of the NCTE 
Calendar of activities will be able to bring rigour in the teacher education 
profession and raise its quality and standards. 


It is relevant to outline the academic components of the teacher 


education curriculum, which broadly comprise of the following: 


Conceptual foundation of education; 
Methodology of teaching school subjects; 
Practical work relevant to practice teaching; 
Preparation for internship/ practice teaching; 


Internship/ practice teaching; and 


• Teacher education concerns beyond the classroom -For example, 
co-curricular activities, using community resources for education, 
undertaking projects and activities to support and enrich education in the 
community. 

(The guiding principle in sequencing the activities is to identify areas, 
which should be handled before, during and after the internship/ practice 
teaching programme). 


Each of the above mentioned components of the teacher education 
curriculum is crucial in making teacher education a professional 
programme. While the theory courses lay the foundation for internalizing 
the intent and purpose of education and its role in shaping an individual 
by familiarizing him/her with the philosophical, sociological, historical and 
psychological perspectives in education, the methodology courses help in 
the cultivation of the pedagogical skills and styles for performing effectively 
in the classroom. Therefore, if all the activities of the course are carried 
out effectively and, that too, in a proper sequence, it will professionalise 
teacher education and the student teachers will be able to assume the 
responsibility of classroom teaching and in turn of learning of their 
students. 


The schedule of the B.Ed. programme should cover the following broad 
areas: 


General orientation; 
Theory, practical and laboratory work ; 


Teaching practice; 


=“ > Se 


Co-curricular activities/Community work; апа 


5. Evaluation. 


The suggested duration and distribution of the activities over an 
academic session, which provide the broad contour of the academic 
calendar, are as follows. 


ACADEMIC CALENDAR 
Activities 
Week 1 General orientation to the B.Ed. programme. 


Weeks 2-13 Theory and practical work relevant to practice teaching 
and training in the organisation of CCAs. 


Weeks 14-15 Preparation for internship/practice teaching in school. 
Weeks 16-21 Internship/practice teaching in school. 


Weeks 22-32 Theory, practical work, CCAs, seminars, tutorials, 
extension lectures, cultural and sports activities, 
assignments related to theory and classroom practical 
work and sessional tests. 


Although the internship/practice teaching would have exposed the 
student teachers to the conceptual and the theoretical aspects of the teaching 
profession and they would have gained experience of the classroom teaching, 
all the same, the period of the course remaining after the internship/ practice 
teaching should be used in developing further the ability to apply knowledge 
and experience for improving classroom performance. It should always be 
kept in mind that the schools are the laboratory for the programme of 
teacher education. Therefore, arranging availability of the demonstration 
schools attached with the teacher education institution will be critical to 
the efficacy of the programme. 


In the above context, it becomes imperative for the teacher education 
institutions and their affiliating university to ensure that the commencement 
of the academic programme be timed with the availability of the schools for 
pre-internship and internship/ practice teaching in the 14th to 21st weeks 
of the course. 


The sections that follow outline the details of the activities that need 
to be undertaken in respect of each of the items given in the Calendar. 


The first 15 weeks of the programme are to be used for acquainting 
the student teachers with the basic principles of the teaching-learning 
process, the dynamics of the classroom, teaching observation and 
discussion of lessons, demonstration lessons, use of educational technology 
in teaching-learning, etc. The academic session after internship/practice 
teaching should be used for conducting seminars, tutorials, working with 


the community, project work and for appreciation of theoretical concepts 
with classroom experiences. 
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GENERAL ORIENTATION 


Introduction 


The purpose of the general orientation programme for fresh entrants 
to the B.Ed. course is to spell out to the student teachers its academic and 
professional aspects, and also the expectations of the institution from them 
in achieving the quality and standards of the professional course. 


Scope of Orientation 


When the student teachers join a teacher education institution, they 
are anxious to know how to grapple with the problems and situations that 
are new to them and appear to be challenging. Therefore, the orientation 
programme should be organized at the beginning and be spread over the 
whole of the first week, as it will lay the fo лдаНоп of a successful course. 
It should cover the following areas: 


1. General Orientation 


a. About Teaching as a Profession: The general orientation to 
the teaching profession should cover the role of teacher as a 
change agent, the qualities of a good teacher, facets of the teaching 
profession and above all competence, commitment and devotion 
expected of a good teacher to the teaching profession and to the 
issues of school education. It will set a right tone for the rest of 
the academic programme. 


b. About the Institution: The student teachers should be 
acquainted with the background of the institution that they have 
joined, its vision, aims, culture, special features and resources 
available. The institution provides the resource support of the 
library, laboratories, teaching aids, hostels, scholarships, facilities 
for games, sports etc. The student teachers should know that by 
observing the rules and the discipline of the institution, they can 
draw full advantage of these facilities. Therefore, they will to be 
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informed, at the beginning itself, about the operational aspects 
of the facilities available with the institution and be helped in 
adjusting themselves for effectively utilising the time that they 
will be spending in the institution. 


с. About the Faculty: The Principal should introduce the student 
teachers to the teaching faculty, the librarian, the physical 
education instructor and the other staff of the institution. 


About the B.Ed. Programme 


The student teachers should be acquainted with the main 
components of the B.Ed. programme, that is, theory, practice 
teaching and practical work. 


a. Theory Programme: The broad outlines of the theory courses 
(compulsory as well as optionals), the practicum prescribed for 
each theory course with its weightage should be explained to the 
student teachers. It would be desirable that the teacher educators 
who would teach the optional courses introduce the special 
features of their subject to the student teachers to enable them to 
select the specializations of their choice. 


b. Practice Teaching: Student teachers should be explained 
different aspects of practice teaching such as demonstration 
lessons which they would observe, the number of micro/iini 
lessons that they would deliver, the number of lessons to be 
given in the practice teaching schools, observation of lessons, 
the internship programme/ practice teaching, discussion /criticism 
lessons, use of teaching aids, evaluation of practice teaching and 
weightages of internal/external assessments. 


с. Practical Work: Different aspects of the practical work such as 
work experience, house activities, social, cultural and academic 
programmes, games and sports, educational tours, National 
Service Scheme (NSS), scouting, community work and practicum 
should be explained to the student teachers. 


d. Evaluation: The system of evaluation of theory courses as well 
as that of practice teaching and practical work should be explained 
to the student teachers. They should be told about the weightages 
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of the internal and external assessments, the number of 
assignments/tests to be carried out for theory courses and in the 
practicum. 


Co-curricular Activities: The importance of participation in the 
co-curricular activities, games and sports, scouting/NSS and 
weightages of these activities should be explained. The purpose 
and organisational details of the social/scouting/NSS camps to 
be organized by the institution during the academic session should 
be explained to the student teachers. 
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THEORY AND PRACTICAL WORK 
RELEVANT TO PRACTICE TEACHING 


A. Theory Components 


The pre-practice teaching part of the course should be used for 
providing the student teachers with the theoretical inputs relevant to 
practice teaching. Some of these components are: 


1. Selection of Conceptual Content 


The portions of the theory courses for teaching in the pre-practice 
teaching part of the course should be suitably selected and their teaching 
be designed for enabling the student teachers to acquire the basics of the 
teaching profession and the conceptual foundation for managing the 
classroom tasks effectively. After the internship/ practice teaching is over, 
the theory courses should be revisited to match them with the experience 
gained during the school experience. Some topics for the theory courses 
could be: 


* Teaching-learning process; 

* Psychology of adolescents; 

* Sociology of the classroom; 

* Classroom interaction; 

* Concept of discipline; 

• Co-operative teaching; 

• Personalized learning/instructional programme; 

• Use of library and the Internet (if available); 

• Use of educational technology in teaching-learning process; and 


• Such other topic(s) considered relevant for the classroom tasks. 


2. Teaching Methodology 


The courses on the methodology of teaching subjects should be taken 
up in two phases: 


Phase I: During the first phase, content deficiencies of the student 
teachers should be identified and made good through assignments and 
self-study. Efforts should be made to fill up the subject knowledge gap of 
the student teachers. A content analysis of the subject matter of the 
school programme, if carried out, would help the student teachers re-look 
at the subject matter, that they have studied earlier, with a pedagogical 
perspective. 


Phase II: During the second phase, different approaches to the 
teaching of school subjects, pedagogical analysis, transactional strategies 
and evaluation techniques should be made the focus of learning. While 
transacting the theory relevant to practice teaching, the teacher educators 
should take care that they do not use only the lecture technique. Organizing 
discussions in the classroom, encouraging self-learning through 
assignments and other techniques like the tutorial and small group 
discussions should also be used by teacher educators as also the teaching 
aids as much as possible. Student teachers learn best from the 
demonstrations of their teachers. They should be helped in acquiring facility 
in using teaching aids such as over-head projectors, slide-projectors, CD- 
ROMs, pictures, charts, cartoons, etc. During this phase, it is necessary to 
expose the student teachers to different teaching methods which they 
could use appropriately in their practice teaching. 


3. Skill-related Component 


Work experience should be integrated with the teaching of the school 
subjects, as it can then be effectively used for preparing teaching aids. 
Preparation and use of improvised teaching aids should be encouraged. 
Guidance should be provided for preparing charts, posters and flash cards 
related to the teaching subjects. Sufficient time should be made available 
to the student teachers to help them improve their blackboard writing skill, 
preparation of transparencies for over-head projector and use of other 
audio-visual teaching aids. 


4. Co-curricular Activities 


The morning assembly, campus cleaning, gardening, organisation of 
social and cultural functions etc. are illustrative examples of co-curricular 
activities. 
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В. Pre-Practice Teaching Inputs 


During this period, student teachers be provided with inputs and skills 
essential for their practice teaching programme. The purpose of this 
component of the course, in addition to equipping them with pedagogical 
skills, is to orient the student teachers to their duties, responsibilities and 
norms to be followed in their practice teaching schools. Handouts of 
different activities that the student teachers are expected to undertake 
during their practice teaching and about the mode of assessment should 
be given to them. 


a. Simulated Teaching: Student teachers should be asked to deliver 
a set of lessons (3 to 5) in simulated situations where small peer 
groups play the role of their students. The delivery of the lesson 
should be followed by feedback to be given by their peers under the 
guidance of the subject expert. The micro-teaching sessions should 
follow the simulated teaching. Micro-teaching is a scaled-down teaching 
of the real classroom. Student teachers should be divided in groups of 
8-10 and be asked to teach their group by turn. Micro-teaching sessions 
should focus on development of the core teaching skills and their 
integration. About 5 sessions of micro-teaching should be provided to 
each student teacher. 


b. Unit ana Lesson Planning: Subject experts of the institution 
should provide guidance and training in the planning and writing of 
the unit plans and Ше lesson plans. Student teachers should be 
exposed to planning of lessons based on different teaching 
methodologies by covering different components of the concerned 
teaching subject. For example, in teaching science lessons, it should 
be brought out how the planning of lessons for the teaching of a 
principle in science with the help of lecture-demonstrations will be 
different from the planning of lessons for teaching the same principle 
using the heuristic approach based on laboratory experiments. 
Similarly, lesson planning for teaching theory, mathematical 
derivations, solving numerical problems, conducting laboratory 
experiments and the like should be taken up separately. Student 
teachers should prepare both the unit plans and the lesson plans. 


c. Demonstration Lessons by Teacher Educators/School 
Teachers: Demonstration lessons by teacher educators and/or by 


school teachers should be organized for teaching school subjects. Each 


13 


deinonstration lesson should be followed by thorough discussion. | 
Video-cassettes/CD-ROMs may also be used for this purpose. 


а. Training in Preparation and Use of Teaching-Learning 
Material: A general lecture/demonstration should be organized for 
all student teachers. Guidance should be provided in different subjects 
by the respective subject specialists. It should be made compulsory 
for the student teachers to prepare teaching materials and use them 
during simulated teaching. They should be encouraged to prepare 
and use low-cost teaching aids. Association of external experts may 
also be arranged, if required. 


e. Demonstration for Preparing Transparencies, Use of OHP and 
other Audio-Visual Media: General lectures /demonstrations should 
be organized for student teachers for preparing transparencies in the 
use of OHP and the teaching-learning materials using other audio- 
visual media. Each student teacher should be asked to deliver at least 
one simulated lesson, using transparencies/audio-visual aids. 
Teaching of lessons prepared in multi-media by using software such 
as the Microsoft Power Point may also be encouraged. 


Í. Construction, Administration and Analysis of Achievement 
Tests: Training should be provided, by the respective subject experts, 
to the student teachers in the construction, administration, scoring 
and analysis of the different types of achievement tests. Objective 
scoring of responses should be stressed as far as possible. 


g. Training in Conducting Case Study/Action Research: Student 
teachers should be exposed to the methodology of case study/action 
research and be supplied with manuals for undertaking project 
assignments. It is desirable that they are provided with a printed 
proforma outlining the points for conducting case study/action 
research. Action research is learnt effectively by involving the student 
teachers with it rather than delivering lectures on it. 


h. Planning Lessons in advance in Each Subject: Before going to 
the school for practice teaching, the student teachers should have 
prepared lesson plans and learning materials and got them approved 
by their subject experts. 


IV 


SCHOOL EXPERIENCE 
(PRACTICE TEACHING) 


School experience is essential for enabling the student teachers in 
getting first-hand experience of the school life from a teacher’s perspective 
and for becoming familiar with the school activities that a teacher has to 
perform, besides the classroom teaching. The school experience can be in 
the form of practice teaching or a full-fledged internship attachment. During 
internship, a student teacher is attached full-time with a school to work 
like a regular teacher under the control of the head/co-operating school 
teachers and has to be available for any work that is assigned to him/her 
by the head of the school. In any case, the teaching practice may be 
organised intensively, keeping in view the following considerations: 


A. Delivering at least 20 Lessons in Each subject 


As far as possible, at least during the first two weeks of practice teaching, 
the student teachers should be allowed to teach only one lesson per subject 
а day. Out of the 40 lessons that each student teacher is expected to deliver, 
20 lessons should be on each of the two subjects opted for the B.Ed. course. 
Care must be taken that about 50% of these lessons are supervised by 
different teacher educators. The school teachers may also be associated 
with the supervision of the lessons. The peers should observe each other’s 
lessons and provide feedback on their teaching. Utmost care must be 
exercised for ensuring that the feedback given is positive and that it helps 
the student teachers in developing positive attitude towards their pupils 
and for the teaching profession. Any criticism that may discourage the 
student teachers and damage their self-concept should be checked. It 
may be noted that the requirement of delivering 20 lessons is to ensure a 
reasonable quantum of practice in teaching. 


While supervising the lessons, the supervisors may keep the following 
aspects in view: 


• Clarity and appropriateness of specific objectives of the lesson; 


• Planning and organization of the lesson, selection of the content 
and materials; 
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Effectiveness of introduction; 


Clarity of presentation; 


Accuracy of concepts related to the subject being taught; 


Pacing of lesson; 


Pupils’ participation; 


Formative evaluation; 


Comprehension by pupils; 


General classroom management; 


Teacher-pupil rapport; and 


Effective use of teaching aids. 


(Each institution may evolve its own procedure for objective assessment 
of the lessons. But acommon procedure and criteria of assessment should 
be used by all the supervisors). 


B. Discussion Lessons 


All student teachers are expected to deliver at least one discussion / 
criticism lesson on their teaching, which should be followed by disc::ssion 
and feedback. Discussions should be supervised by the teacher educators. 
Discussion /criticism lessons should be organized during the last phase of 
the practice teaching programme. 


с. Observing Criticism/Discussion Lessons of Fellow Student 
Teachers in Each Subject 


Student teachers, while observing a discussion lesson of a fellow 
student teacher, should record their observations on a pre-designed 
proforma developed by the institution covering all aspects of the lesson 
supervision mentioned above. The peer evaluation proforma should be 
given back to the concerned student teacher soon after the lesson is over. 
The post-lesson discussion should be an important input for evaluation of 
the practice teaching lessons. 


р. Organizing and Participating in CCAs/Games and Sports/Scouting 


Some of the CCAs/games and sports activities that the student teachers 
should be asked to organise could be th morning assembly, editing and 
exhibiting pupils’ written work on the bulletin board/wall magazines, 
debates, essay competitions, drama, social and cultural activities, games 
and sports, scouting etc. Student teachers should submit reports of the 
CCA activities in which they had taken part and those which were organized 
by them. These would be evaluated by the faculty member(s) in consultation 
with school head/teachers. 


E. Preparation and Use of Teaching-Learning Material 


The teaching-learning materials prepared by the student teachers 
during their practice teaching are to be submitted to the concerned subject 
experts normally within one week of the conclusion of the practice teaching 
programme. These should invariably be supported with the documents on 
how their material could be used by others. At least, one teaching aid in 
each teaching subject should be submitted for the purpose of evaluation. 


F. Preparing and Maintaining School Records 


Student teachers should be provided with the experience of preparation 
and maintenance of school records such as: 


Attendance Register 

• Time Table 

• Students’ Performance Record 

• Teacher’s Diary 

• Laboratory Stock Register 

• Library Record 

• Admission Register 

• Examination Register, etc. 

Student teachers should submit their reports on the work done by 


them, at least for one of the above mentioned activities, at the end of the 
practice teaching programme. Their reports should be evaluated by the 
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concerned faculty member(s). If required, the views of the school head/ 
teachers may also be obtained. 


G. Preparing a Report on the Case Study/Action Research 


For this activity, the student teachers could select topics such as 
identification of individual learning needs, remedial teaching, teaching of 
special needs children (gifted or challenged). Case studies should be 
carried out during practice teaching/internship. Case study report should 
be submitted for evaluation within two weeks of the end of the practice 
teaching programme. Innovations in teaching-learning should be 
encouraged in carrying out case study/action research. 


H. Construction and Conduct of Achievement Tests 


Student teachers should construct and conduct at least one 
achievement test. Reports on construction, conducting and analysis of the 
achievement tests should be submitted to the concerned teacher educator. 


The achievement test report should contain: 


Introduction 

Design of the test paper 

Development of blue-print 

Construction of objective and short answer test items 
Scoring key 


Administration of the test 
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Statistical analysis of raw scores (measures of central tendency, 
standard deviation, graphical presentation and their interpretation) 


8. Item analysis (calculation of difficulty value, discrimination index 
and selection/rejection of items) 


9. Analysis of item responses 
10. Modification of rejected items and distractors 


11.Conclusion 
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The student teachers should also be trained in the construction of 
question papers with value points and marking scheme for the end of the 
course/unit test examinations. The expression ‘value-points' refers to the 
marks of each point in the correct answer. For example, in a question like 
ist four major characteristics of an effective teacher’, there are four value 
points. 


I. Diagnosing Pupils’ Difficulties and Remedial Teaching 


Student teachers should diagnose the learning difficulties of their 
pupils and provide remedial teaching for them. 


J. Daily Correction of Students’ Work 


Student teachers should correct assignments of their pupils for each 
practice teaching lesson and provide them meaningful feedback. 
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V 


THEORY COURSES 
RELATED PRACTICAL WORK 


The main purpose of secondary teacher training programme is to equip 
the prospective teachers with the competencies and skills required for 
making learning effective and joyful. As the theoretical and the practical 
components of the course are essential ingredients of any teacher education 
programme, they should be effectively integrated. 


A. 


Theory 


The theoretical base of secondary teacher education programme could 
be provided through the following core subjects: 


л A O N = 


· Education in the Emerging Indian Society 

. Psychology of Teaching and Learning 

· Secondary Education in India - Status, Problems and Issues 
- Value Oriented Education, Fundamental Rights and Duties.* 


. Use of Information and Communication Technologies in Teaching- 


Learning* 


It would be desirable that the value orientation in the teacher education 
Programme be achieved by making it an inseparable part of the 
transaction of the teacher education curriculum, instead of teaching 
it as a separate course. Similarly, the use of the information and 
communication technologies in teacher education programmes should 
be implemented through the teaching-learning of all the courses, 
instead of offering it as an additional course. 


Optionals 


+ Measurement and Evaluation 


+ Management of Education 
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• Guidance and Counselling 

¢ Curriculum Design and Development 

+ Population Education 

¢ Education for Sustainable Development 

¢ Health and Physical Education 

+ Educational Technology 

¢ Education of Children with Special Needs 


Methods’ Specialisation 


+ Methods of Teaching - I 
+ Methods of Teaching - II 


The overall theoretical content to be transacted should be appropriately 
spread over the whole academic session. It should be planned for developing 
holistically the cognitive, affective and psychomotor domains. The 
transaction of the theoretical content should be suitably done by utilizing 
effective teaching strategies, which may comprise lectures, discussions, 
seminars, quiz, role playing etc. Teacher educators should plan a variety 
of learning activities for developing a sound theoretical base. In order to 
make the theory programme effective, the following guiding principles would 
be found useful. 


1. Drop the deadwood: In order to keep pace with the explosion of 
knowledge and the latest trends in school education and for incorporating 
the latest thinking in the field, it would be essential to keep on dropping 
the deadwood from the syllabus from time to time. 


2. Teacher’s mind-set: Generally, the prime strategy of teaching 
the theory in most of the institutions is through lectures. This has to 
undergo a change. The stress now should be on creating a proper mind- 
set of the prospective teachers. They should be encouraged to question 
assumptions, challenge beliefs, propose alternative ways of thinking, 
critically analyze problems and develop an urge for the pursuit of excellence. 
They should be able to withstand criticism without getting upset. For 
developing such a mind-set, brain-storming sessions, group discussions, 
seminars, tutorials, sensitivity sessions etc. would be found useful. 
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3. Participative Learning: A well established principle of learning 
is that it takes place best when the participation of the learners is maximum. 
The prospective teachers will learn the strategies of participative learning if 
the teacher educators themselves practise participative teaching-learning, 
rather than resorting to one-sided lecturing. Student teachers should get 
ample opportunities to participate in classroom teaching. 


4. Self-Learning: It is desirable that some of the items prescribed іп 
the syllabus are covered through self-study by the student teachers. 
Students of the B.Ed. course are graduates and are mature enough to 
cover substantial portions of the syllabus through self-learning. Self- 
learning is facilitated by carrying out structured assignments around proper 
guidelines and annotated bibliography 


5. Learning to Learn: The ability of learning to learn has become 
crucial for living effectively in the information age. For developing this 
ability, activities that will facilitate learning how to learn may have to be 
identified first. Activities such as the use of dictionaries, encyclopaedia, 
Internet, computer assisted learning, etc. would be found useful in learning 
how to learn. The use of off-line and on-line resources would open new 
vistas of knowledge for the student teachers. The need of the day is to train 
the student teachers for accessing knowledge rather than transmitting to 
them the ready-made knowledge, and for equipping them with the ability of 
learning to learn required for life-long learning. 


“In this view of the future, traditional responses to 
the demand for education that are essentially 
quantitative and knowledge-based are no longer 
appropriate. It is not enough to supply each child 
early in life with a store of knowledge to be drawn 
on from thereon. Each individual must be equipped 


to seize learning opportunities throughout life, both 
to broaden her or his knowledge, skills and 
attitudes, and to adapt to a changing, complex and 
inter-dependent world.” 


Learning: The Treasure Within, 
UNESCO, 1996 
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B. Practicum Related to Theory Papers 


The theory papers taught in the B.Ed. programme will be meaningful 
if the student teachers are able to relate theory to practice and are able to 
apply their theoretical knowledge in their professional activities. Proper 
development of concepts will take place if the student teachers are given 
opportunities to undertake practical activities related to the theoretical 
concepts. Thus, it is imperative that the assignments for theory papers are 
based on practical activities. The following are some of the practical 
assignments (practicum) suggested in relation to the core theory papers. 


Paper І: Education in the Emerging Indian Society 


1. Reviewing the school syllabus from the point of view of human values 
and human rights; 

2. Surveying the educational needs of the community from the 
perspective of equalisation of educational opportunities; 


3. Developing a compensatory educational programme in school/ society 
or for meeting the special needs of SCs/STs, women, the disabled, 
minorities; and 

4. Developing a future scenario of education in India (say after 10/ 
15/20 years). 


Paper П : Psychology of Teaching and Learning 


1. Identifying two high and two low achievers from a class and observing 
their interaction with their teachers and their participation in the 
class and preparing a report thereon; 

2. Identifying a student with special needs in a normal classroom and 
making a detailed study of the child, based on the use of remedial 
measures; 

3. Developing a plan of co-operative learning on a unit of content ofa 
teaching subject; and 

4. Developing a mastery learning programme on a unit of content ofa 
teaching subject. 
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Paper Ш : Secondary Education in India - Status, Problems апа 
Issues 


1. Visiting a secondary school and writing the school profile; 


2. Conducting interview with teachers/students/parents and 
preparing a report on the problems of secondary education; and 


3. Observing an in-service teacher education programme at secondary 
level and preparing a report thereon. 


Activities, under Use of Information and Communication 
Technology in teaching-learning, that the students teachers should 
be made to carry out can be: 


1. Preparing lesson plans using multi-media features of computers; 


2. Carrying out assignments by accessing information from off-line 
and on-line resources (e.g. NCTE CD-ROMs and NCTE Website); 


3. Preparing test items and maintenance of performance records of 
students; 


4. Using e-mail for communication, etc. 


Presentations by student teachers should be arranged on the activities 
carried out by them. 


C. Methods of Teaching - I and II 


Some of the practical activities related to the methods of teaching subject 
have been covered under Sections III and IV. 


р. Work Experience (Work Education) 


Work experience, being an integral component of the B.Ed. programme, 
as suggested by the NCTE curriculum framework, should be given its due 
place in the B.Ed. curriculum. The objectives of including work experience 
in the B.Ed. programme are: 


1 To explain the concept, need, planning, importance and philosophy 
of work experience; 
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2. To relate work experience to other curricular subjects; 


3. To develop aesthetic sense for keeping their surroundings beautiful 
and clean; and 


4. To evaluate work experience in terms of processes and products. 


In order to fulfil the above mentioned objectives, one of the following 
crafts should be made compulsory in the B.Ed. programme: 


a Gardening 
b Tie and dye 


Paper and cardboard work 
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. Soft toy and doll making 
. Woodwork 


f. Preparation of teaching aids 


о 


. Interior decoration 
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. Photography 


Minor maintenance of equipment such as OHP, slide projector, 
replacement of ink cartridge in printers etc. 
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Institutions may offer work experience on crafts from the list above ог 
other crafts depending upon availability of the material and human 
resources, The student teachers should be given options to select what 
they would like to learn. It is advisable to introduce such crafts which can 
be used by student teachers in their practice teaching. 
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VI 
CO-CURRICULAR ACTIVITIES 


A. Introduction 


Co-curricular activities form an integral part of the educational process. 
These activities are crucial for an all-round development of the personality, 
particularly the finer social aspects such as social sensitivity, team spirit, 
universal brotherhood, open mindedness, sensitivity to gender, creativity, 
obligation to environment etc. Co-curricular activities could also be used 
for developing aesthetic sense and artistic qualities. Attitudinal changes 
too can be effected through co-curricular activities. If organized properly, 
these activities can help the student teachers in discovering their latent 
capacities and qualities. Besides, they will learn how to organise co- 
curricular activities in the schools where they would teach. 


For conducting the co-curricular activities smoothly by involving all 
the student teachers of the institution, a Students’ Council may be formed. 
The Council could consist of a Chief Coordinator (a faculty member), Student 
Coordinators for each of the activities such as the literary, cultural events, 
games, sports etc. The Students’ Council can be given the responsibility 
of overall planning of the co-curricular activities. 


В. Scope of Co-Curricular Activities 


1. Literary Activities: “Кам Sammelans”, debate competitions, 
extempore speech competitions, poetry recitation, word games, ‘Antakshri’, 
quiz, exhibitions, etc. could be organized as part of the literary activities. 
Publishing wall magazine, college magazine, newsletter etc. will develop 
the ability of communication and creative writing. Effort should be made 
for involving all the student teachers of the institution in planning, 
organizing and conducting the literary activities. 


2. Cultural Activities: Some of these activities could be the 
organisation and participation in music, painting, dance, concerts etc. For 
learning appreciation of performing arts, renowned artists and folk artists 
could be invited and street plays and dramas may also be arranged. 
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3. Camps: 


a. Social camps of one-week duration in а rural and natural setting 
would provide rich experience to student teachers. Though participation 
in camps plays an important role in the socialisation of individuals, yet 
some colleges, specially those located in the metropolitan cities, may face 
some difficulties in organising them. Student teachers could alternatively 
be provided with opportunity for interaction with the local community 
through suitably selected action programmes. They can be asked to 
undertake the study of the community life and learn from their interaction 
with the community. 


b. The camp life provides rich experience of living together and of 
sharing organizational responsibilities. In some colleges, scouting camps 
could also be organized. 


4. Subject Clubs: Formation of different subject clubs would 
motivate the student teachers to participate in activities with greater 
involvement. Science club, geography club, history club, environment 
club, population club, photography club, etc. may be formed by the student 
teachers. Field trips, discussions, quiz, extension lectures of eminent 
persons and other related co-curricular activities could be organized by 
these clubs. Activities of the subject clubs can be used to supplement 
classroom teaching. 


5. Games and Athletics: These activities should be organised 
throughout the year. All student teachers should be encouraged to 
participate in the games and sports activities. Inter-house/inter-class 
tournaments and athletic meets should form an essential part of a vibrant 
B.Ed. programme. 


6. Community Participation: For enabling active association of 
the community with its school, it is essential that the teacher education 
institutions develop in the student teachers the required skills. Some of 
the activities which may facilitate school-community association are—social 
forestry, pollution awareness, immunization camps, environmental 
education, health and hygiene camps, etc. 


7. Celebration of Important Days and Festivals: For promotion 
of national integration, the teacher education institutions should celebrate 
the Independence Day,. Republic Day, Gandhi Jayanti, Teachers’ Day А 
Children’s Day, Ram Navmi, Krishna Janmashtami, Buddha Poornima, 
Mahavir Jayanti, Guru Nanak Jayanti, Christmas Day, Eid-Milad, etc. It is 
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to be the ensured that the National Days, that is 15th August, 26th 
January and 2nd October are celebrated following a well thought-out 
programme around national concerns such as the history of freedom 
struggle, biographies of national leaders and achievements made by the 
nation during the last 50 years, duly supported with audio-visual 
exhibitions. 


8. Morning Assembly: Morning assembly is an important feature of 
schooling. The teacher education institutions should, therefore, develop 
all such competencies in the student teachers as would enable them to 
organise the morning assembly in schools. The morning assembly in a 
teacher education institution may involve: 


a. Presentation of Thought for the day /News of the day; 
b.Silence session of at least two minutes; 


c. National songs, etc. 
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VII 
EVALUATION 


A. Present Scenario 


Evaluation, as it is carried out for teacher education programmes, is 
generally restrictive in its scope, purpose and utility. Although the 
educational objectives are well formulated and, keeping them in view, the 
curriculum is designed for a holistic teacher education programme which 
would lead to the physical, cognitive and socio-emotional development of 
student teachers, yet in practice, in the teacher education programme, 
evaluation seldom goes beyond the testing of scholastic (cognitive) learning. 
In view of the new thrusts envisaged for teacher education, it is imperative 
to ensure that the scope of evaluation is broadened. Assessment of the 
psycho-motor skills and that of the socio-emotional skills should be ensured 
in the evaluation scheme. 


It is generally said that what the teacher education institutions teach 
under evaluation is seldom practised by them. Evaluation in the B.Ed. 
programme, in most of the universities, is not in tune with the modern 
concept of evaluation, which envisages that it should be - 


• Comprehensive and continuous; 
• Formative as well as summative; 
• Criteria-based; 

* Diagnostic and remedial; 

• А means to improved instruction; 
• Reliable; 

• Valid; and 

• Objective. 


As already mentioned, emphasis under evaluation needs to be given 
in regard to development of the cognitive domain as well as the affective 


and the psychomotor domains. 
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In most universities, there is a single-shot examination of the theory 
courses at the end of the session with 100% external assessment. This 
examination contains essay type questions with some internal choice. 
Generally, the candidates are asked to answer 5 questions out of 10. The 
validity, reliability and objectivity of this system are questionable as it tests 
mainly the recall of information and perhaps some cognition. The higher 
order learning objectives such as application of knowledge, critical thinking, 
problem solving etc. are ignored by default. There is hardly any importance 
attached to testing of the learning objectives related to the affective domain. 
Even if some weightage is given to the internal assessment, it is seldom 
based on continuous and comprehensive evaluation. Generally, internal 
assessment is based on one or two tests held during the entire session and 
some project work. The project work is usually writing of essays on topics 
related to theory papers, which the students carry out by copying facts 
from textbooks or guidebooks, without putting in their thinking or 
employing other higher mental processes. This needs to be corrected 
consciously by teacher educators, as evaluation is a crucial instrument 
for learning. 


As far as evaluation of practice teaching is concerned, it is generally 
found to be subjective. One or two criticism/discussion lessons and one or 
two lessons at the time of final practical examination become the basis of 
evaluation of the candidates. 


If we look at the pattern of marks given for practice teaching, they are 
found to cluster in a narrow Tange. It is alleged that there is hardly any 
correlation between the scores achieved in the evaluation of theory and 
that of practice teaching. Therefore, an objective marking scheme of 
evaluation for practical work should be prepared. 


The affective domain learning objectives ‘such as teaching aptitude, 
attitude towards teaching, teacher’s behaviour with his/her students, 
Sensitivity towards the community, commitment to the profession etc. are 
rarely assessed in the present evaluation schemes, Thus, there is an urgent 
need to improve the evaluation system in the teacher education 
programmes. 
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В. Need for Continuous, Comprehensive and Cumulative Evaluation 
— Portfolio Evaluation 


The learning objectives of the teacher education programmes are 
planned to be achieved through teaching courses which can be classified 
in three broad categories — theory; teaching practice; and co-curricular 
activities. The learning objectives are determined by requirements of the 
teaching profession. Therefore, evaluation scheme of the teacher education 
programme has to be comprehensive in nature and needs to be spelt out 
in detail by allocating weightages for each aspect of the teacher’s 
professional role. Such a scheme will necessarily lay emphasis on 
continuous evaluation. The evaluation scheme should have both formative 
and summative components. The requirements of holistic evaluation bring 
in the concepts of portfolio evaluation and cumulative evaluation. The 
evaluation data from various sources related to different aspects of the 
teaching profession should be collected in the form of cumulative records 
and the final evaluation should be based on the analysis of the cumulative 
evaluation data. 


с. Other Suggestions for Improvement 


1. Self-Evaluation 


In a teacher education programme, there should be a place for self- 
evaluation. During practice teaching, micro-teaching, discussion lessons 
etc., the student teachers may be asked to evaluate themselves and identify 
their weaknesses and strengths in the teaching of their lessons. This practice 
would go a long way in improving their teaching skills. After teaching their 
lessons, the student teachers should be asked to write their strong and 


weak points in their lesson plan/record book. 


2. Peer-Group Evaluation 


Evaluation by peers is a valuable input for the student teachers to 
improve their professional competence. 


3. Emphasis on Non-Cognitive Behaviour 


The non-cognitive behavioural aspects play an important role in the 
shaping of the personality of a good teacher. The communication skills, 
understanding of the individual learning needs, attitude towards teaching, 
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preparation and use of teaching-learning materials, sensitivity to pupils’ 
problems, sensitivity to community needs etc. are some of the aspects 
which need to be given due weightage in the evaluation component of the 
teacher education curriculum. 


4. Evaluation as a Feedback for Improving Instruction 


A reliable and valid evaluation can also serve as an important 
instructional input. A good teacher asks thought-provoking questions from 
his/her students during teaching. Good thought-provoking questions 
should be framed for testing the achievement of students as they would 
stimulate thinking in the students. 


By way of conclusion, evaluation should not be reduced to a terminal 
activity to be conducted at the end of the course. Rather, it should become 
an integral part of the entire teaching-learning process. Yet another way in 
which evaluation can be used for improving learning is by using it as a tool 
for diagnosing individual difficulties or weaknesses of the students and for 
taking appropriate remedial measures for overcoming their shortcomings. 
If this is done, evaluation can become an important means for improving 
the performance of students. In this context, the assessment of discussion 
lessons should be used for providing improvement-oriented feedback, 
because then the student teachers may be -able to benefit from it for 
improving their teaching skills. 


D. Suggested Scheme of Evaluation 


The basic principle underlying an effective scheme of evaluation is 
that it should be comprehensive and continuous. This implies that a 
scheme of evaluation will be highly unreliable if it is based on a single 


taken into consideration while evaluating a student teacher in theory as 
well as practice of teaching and in other practical work. 


1. Evaluation of Theory : The evaluation of the theory may comprise 
two parts: (a) external examination with a weightage of not more than 
75%; and (b) sessional work/assignments with a weightage of not less 
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than 25%. Ideally, the internal assessment should get more weightage, 
but to start with, adoption of the ratio suggested here would be a welcome 
first step in the right direction. 


External examination is generally conducted by the concerned 
affiliating university. Examination reforms should be introduced by the 
affiliating universities on priority, so that objectivity in evaluation could be 
achieved by taking steps such as ensuring coverage of the entire syllabus 
of each course and by providing due weightage for all the learning objectives. 
Some suggestions for examination reform are: 


a. Instead of expecting a candidate to answer 5 long essay type 
questions out of 10, it would be desirable to have objective type and 
short answer type questions also. 


b. Two or three essay type questions should have alternatives so that 
the candidates get internal choice. 


c. Instead of asking questions that require mainly recall ofinformation, 
higher level learning objectives such as application, critical analysis, 
problem solving etc. should be included in the question papers. 


d. In the short answer and essay type questions, the paper-setter 
should prepare value points and a detailed marking scheme of 
each question so that objectivity and reliability in evaluation could 
be maintained. 


2. Evaluation of Assignments: The purpose of assignments is to 
give practical training to student teachers in skills related to experience of 
self-learning. Student teachers should be given guidance by their teachers 
in carrying out their assignments. It is the responsibility of teacher 
educators to ensure that the student teachers carry out their assignments 
with understanding and thinking. Teacher educators should try to monitor 
individual progress made by their student teachers and provide them 
guidance from time to time. This will also help in controlling the tendency 
of copying from each other’s work and will promote originality in the 
student teachers. A wider selection of assignments will help in ensuring 
that the student teachers do their assignments independently. 


While evaluating assignments, the teacher educators should look for 
originality, understanding, systematic approach in the style of reporting, 
list of reference books etc. The good assignments may be presented in 
seminars. 
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3. Sessional Tests: In addition to assignments, the internal 
assessment should be based on at least two or three sessional tests. The 
weightages given to assignments and tests could be 15% and 10% 
respectively. 


E. Evaluation of Practice Teaching 


Evaluation of practice teaching has two components: external and 
internal assessments. Ideally, one who supervises the lesson of a student 
teacher is the best judge to evaluate it, but many of the universities follow 
a practice of external examination even for evaluating practice teaching. 
Different practices are being followed with regard to the weightages for 
internal and external evaluation of practice teaching. After looking at 
these practices, it is suggested that the ratio of internal-external assessment 
could be 50:50. 
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VIII 
SUMMING UP 


The birth of this document has not been easy. The transaction of the 
B.Ed. course, as it is taking place in the country, is being driven more by 
reason of expediency than by educational requirement of a professional 
programme. A silver lining in this exercise has been the unequivocal 
endorsement that for raising the status of pre-service secondary teacher 
education as a professional programme, it needs to be kept on a tight rein 
by using the built-in controls of an academic calendar. The challenge is to 
ensure optimum utilisation of the academic session in sequencing 
transaction of the essential components of the curriculum appropriately 
and arranging in advance that the practice teaching schools are available 
in the 16th to 21st weeks of the course. 


Also, the role perception of a secondary school teacher has radically 
changed from its traditional teacher-centric image to that of a facilitator in 
a learner-centric education. Now the nation expects its teachers to function 
as agents of change for developing values and awareness of fundamental 
rights and duties and, for building a knowledge society, be able to use ICT 
to help their pupils in becoming life-long learners. In keeping pace with 
the changing context of schooling, the curriculum of pre-service teacher 
education also has to undergo continual changes in its content, structure 
and scope. This will require periodic replacement of deadwood in the courses 
by new concerns and incorporation of practices relevant for the education 
of the children for living effectively in the changing context of the world of 
work. Teacher educators have, therefore, to keep themselves updated for 
keeping pace with the changing context of teacher education. For this to 
happen, teacher educators would need opportunities for their own 
professional development, support of resources such as access to ICT and 
funds for carrying out research. 


The model Calendar may be adopted/adapted by each institution and 
their experiences be documented. The NCTE will like to play the role ofa 
catalyst in raising the standards of pre-service teacher education. It can 
do it by sharing with the teacher education system the good prac RE, 
from the field. (> ins, 
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